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I.   INTRODUCTION 
 
A. Institution 
 
Augustana College is a private, liberal arts college associated with the Evangelical 
Lutheran Church in America.  It is located in Sioux Falls, South Dakota, which has a 
population of 150,000.  The city is a retail, manufacturing, and distribution center for the 
southeast portion of the state. 
 
Augustana College began as Hillsboro Academy in Hillsboro, Illinois in 1835.  By 1846, 
a Scandinavian Lutheran group had changed the name to “The Literacy and Theological 
Institute of the Lutheran Church of the Far West.”  The school was moved to Springfield, 
Illinois, where it became Illinois State University.  In 1860, the school was moved to 
Chicago and named the Augustana College and Seminary.  The name Augustana was 
drawn from the origin of the Lutheran Church in the Augsburg Confession in 1530 during 
the time of the Reformation.  The college moved several times until in 1918, following 
the union of three Lutheran synods, the college was moved to Sioux Falls where it 
merged with the Lutheran Normal School to form the present institution. 
 
Augustana College offers students a unique opportunity to achieve academic excellence 
and individual development in a Christian context. The college serves the region and the 
larger community through its undergraduate programs and through other programs 
designed to meet special community needs. The mission of Augustana College is 
reflected in five shared fundamental values:  Christian, Liberal Arts, Excellence, 
Community, and Service.   
 
The immediate management and control of the college is vested in the Augustana College 
Association composed of the South Dakota, Southwestern Minnesota, Nebraska, Rocky 
Mountain and Western Synods of the Evangelical Lutheran Church in America.  The 
association is incorporated under the laws of South Dakota, and functions through a 
Board of Trustees. 
 
Typical full-time enrollment over the last five years has been approximately 1,650; part-
time enrollment is about 150. More than 90 percent of Augustana's enrollment is of 
traditional college age (18-22). Students come from 25 states and 12 foreign countries. 
Nineteen academic departments offer over 50 majors and pre-professional specializations 
for careers that students may pursue upon graduation or for graduate and professional 
school study. Faculty members are expected to be excellent teachers, current in their 
disciplines, supportive of students and committed to serving the broader community. 
There are 109 full-time faculty; 86 percent possess terminal degrees; three-fourths are 
tenured or tenure-track. 
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B.  Unit 
 
The Department of Education is one department within the Social Sciences Division.  
The chair of the department is the official head of the unit.  The present chair was 
appointed in July 2005 and also serves as NCATE coordinator.  In fall 2007, there were 
137 initial-level candidates at the bachelor’s program level, two initial-level candidates at 
the Masters of Arts in Teaching program level, and nine advanced-level candidates at the 
Masters of Arts in Education program level.  The unit has 15 full-time faculty.  Of these 
15 full-time faculty, three have administrative duties as follows:  a department 
chairperson, a field placement coordinator, and a certification officer.  Of these 15 full-
time faculty, nine also supervise student teachers.  There are two faculty who are full-
time to the college and supervise student teachers.  There are nine adjunct faculty hired to 
supervise student teachers for those candidates who are teaching outside of the area.  The 
Education Department has no graduate assistants.  The Education Department has its own 
full-time administrative assistant in addition to work-study students to support the work 
of the unit and its faculty.  The academic rank of the professional education faculty is 
outlined in the Table 1. 
 
 
 

Table 1 
Academic Rank of Professional Education Faculty 

For Academic Year: 2007-08 
 

Non-tenured Faculty  
 

Academic Rank 

 
# of Faculty with 

Tenure 
 

# on Tenure Track 
# Not on Tenure Track 

Professors 1  0 0 
Associate Professors 5 0 0 
Assistant Professors 2 0 4 
Instructors 0 0 0 
Lecturers 0 0 0 
Graduate Teaching Assistants 0 0 0 
Other  0 0 3  
Total 8 0 7 

 
 
 

The unit provides 17 programs at the initial level and one at the advanced level.  The unit 
does not offer any off-campus or distance learning programs.  The Masters of Arts in 
Teaching is the unit’s alternative licensure route program and has been put on inactive 
status beginning in fall 2008 while the unit reviews this program’s course of study.  All 
programs offered by the unit were approved by the South Dakota Department of 
Education at its fall 2005 onsite program review. Table 2 outlines the unit’s programs and 
their current review status.  
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Table 2 
Programs and their Review Status 

 
FALL 2007 STATISTICAL PROGRAM INFORMATION 

Program Report 
Submitted for Review 

(Yes/No) 

Program Name Award 
Level 
(e.g., 

Bachelor’s 
or 

Master’s) 
 

Program 
Level 

(ITP or 
ADV) 

 

Number of 
Candidates 
Enrolled 

or 
Admitted 

Agency or 
Association 
Reviewing 
Programs  Program 

Report 
Submitted 

for 
Review 

(Yes/No) 

State 
Approval 

Status (e.g., 
approved or 
provisional) 

ELED BA ITP 65 SD DOE Yes Approved 
EDHH BA ITP 8 SD DOE Yes Approved 
SPED BA ITP 22 SD DOE Yes Approved 
ALL-GRADES/Art BA ITP 3 SD DOE Yes Approved 
SEED/Biology BA ITP 4 SD DOE Yes Approved 
SEED/Chemistry BA ITP 1 SD DOE Yes Approved 
SEED/Communication BA ITP 1 SD DOE Yes Approved 
SEED/English BA ITP 11 SD DOE Yes Approved 
SEED/Government BA ITP 3 SD DOE Yes Approved 
SEED/History BA ITP 13 SD DOE Yes Approved 
SEED/Mathematics BA ITP 10 SD DOE Yes Approved 
ALL-GRADES/Modern 
Foreign Language 

BA ITP 4 SD DOE Yes Approved 

ALL-GRADES/Music BA ITP 10 SD DOE Yes Approved 
ALL-GRADES/Physical 
Education 

BA ITP 7 SD DOE Yes Approved 

SEED/Physics BA ITP 0 SD DOE Yes Approved 
SEED/Theater BA ITP 0 SD DOE Yes Approved 
MAT  MA ITP 2 SD DOE Yes Approved 
MA in EDUCATION MA ADV 9 N/A N/A N/A 

 
C.  The visit 
 
This NCATE review was a focused visit for initial undergraduate and graduate programs 
and an advanced program in teacher education.  The previous NCATE visit was October 
15-19, 2005.  At that time Standard 2: Assessment System and Unit Evaluation and 
Standard 4: Diversity were deemed as not met, and various areas for improvement were 
cited.  South Dakota is a partnership state with NCATE.  This was an NCATE-only visit, 
and there were three BOE members on the NCATE team.  This visit piloted the 
streamlined process and used the current standards. However the South Dakota 
Department of Education (SDDOE) provided one non-voting participant who functioned 
in a liaison capacity for the SDDOE.   
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A pre-visit was conducted in late January 2008 in which the NCATE chair, the 
Augustana College department chair, and the South Dakota Department of Education 
representative were in attendance.  Readiness for the visit was apparent to all who 
attended the pre-visit.  No unusual circumstances affected the visit that was conducted on 
April 13-15, 2008.  
 



 8 

 
II.  CONCEPTUAL FRAMEWORK 
 
The mission of the Education Department is to empower candidates with the tools needed 
to create learning environments that ensure belonging, mastery, independence, and 
generosity.  This mission is grounded in a philosophy that integrates the best of western 
educational thought with the wisdom of the indigenous Native American culture of the 
region and emerging research on positive youth development.  This philosophy is most 
extensively discussed in the book Reclaiming Youth at Risk: Our Hope for the Future 
(Brendtro, Brokenleg, and Van Bockern, 1990). There are four overarching values 
embodied in the model of positive youth development called the Circle of Courage.   
 
The Education Department adopted the Circle of Courage as its conceptual framework 
and it was approved by the unit and its stakeholders.  Since its inception, the Education 
Department has periodically and systematically reassessed the conceptual framework.  It 
represents the shared vision for the unit and guides its efforts in preparing educators to 
work effectively in P-12 schools.  It provides direction for programs, courses, teaching, 
and assessment of candidate performance and is consistent with the mission of the 
institution.  The conceptual framework is systematically included in all course syllabi, in 
reflections for all field experiences, and in the portfolio reflections.  
 
There are four core values in the unit’s conceptual framework: Belonging, Mastery, 
Independence, and Generosity.  While the four dimensions of the Circle of Courage can 
be described individually, the Education Department views them as one and in a holistic 
concept.   The four core values are imbued throughout the Augustana College teacher 
education program and complement the Augustana Core of Liberal Arts Studies.  The 
conceptual framework articulates the teacher education program’s beliefs and provides 
justification and rationale for its existence and purpose. 
 
A brief summary of each of the four core values follows: 
 
Belonging:  Teacher candidates’ sense of belonging is encouraged through small 
interactive classes and numerous teacher candidate groups. Belonging is facilitated 
through consensus building, inclusive learning climates, and cooperation.  The teacher 
candidates' learning environment is structured in such a way so as to create a community 
of learners.  
 
Mastery:  This core value denotes that teacher candidates need to develop social, 
intellectual, and academic competence if they are to become capable and responsible 
citizens. Mastery is ensured by college and program admission requirements, stringent 
course standards, early practicum experiences, and portfolios. When teacher candidates 
are knowledgeable and skilled in the professional discipline and the liberal arts core, they 
are disposed to become master teachers.  
 
Independence:  To develop positive autonomy and interdependence, teacher candidates 
must be secure in the guidance of caring adults and believe they have some power over 
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their world. The Augustana liberal arts core provides teacher candidates with the tools for 
independence from their first entry course, New Student Seminar, to the capstone course 
for seniors. These courses enable teacher candidates to learn about themselves and their 
relationship to others. In the teacher education program, qualities that promote problem 
solving, leadership, respect for diversity, collaboration, assertiveness and responsibility 
are built into the curriculum and modeled by unit faculty.  
 
Generosity:  The curriculum within the teacher education program is designed to assist 
teacher candidates in making the connection between their chosen career and a 
commitment to society. The teacher education program’s Volunteer Program provides 
teacher candidates with an opportunity beyond program-required practicums to work in 
varied community settings.  A positive learning environment must be characterized by a 
climate of caring so that all involved support one another and cooperate in making their 
social and academic experiences meaningful. 
 
The curriculum of the teacher education program is structured to blend the Circle of 
Courage values into a model for professional behavior.  A set of professional 
competencies, based upon INTASC (Interstate New Teacher Assessment and Support 
Consortium) principles, has been identified to guide course content and practicum 
experiences at the initial level.  Each of the program competencies has been aligned with 
the four shared values of belonging, mastery, independence, and generosity.   
 
Advanced programs in the Education Department emulate the Augustana College 
professional education unit conceptual framework, the Circle of Courage.  Programs are 
designed to enhance an individual’s ability to create positive learning environments for 
self and other learners via belonging, mastery, generosity, and independence.  To that 
end, these programs build upon the core components by providing in-depth knowledge 
and application of research to practice. 
 
The conceptual framework provides direction for programs, courses, teaching, and 
assessment of candidate performance and is consistent with the mission of the institution.  
The conceptual framework provides the system for ensuring the coherence of curriculum, 
instruction, field experiences and assessments across all of the teacher education 
preparation programs.  All programs base their performance outcomes on the established 
program competencies.  Candidates are introduced to what it means to be a teacher and 
the knowledge base and skills teachers must possess in today’s world, inclusive of 
dispositions, early in the program. 
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III.  STANDARDS  
 

Standard 2 
 
Information reported in the institutional report for Standard 2 was validated in the 

exhibits and interviews X Yes  □ No 
 

Element Unacceptable Acceptable Target 
2a. Assessment System – Initial Teacher 
Preparation 

 X  

2a. Assessment System – Advanced Preparation  X  
Summary of Findings:  
1. Assessment System 
Augustana College teacher education program systematically collects and reviews data on 
candidate performance.  However, within the last few years, the system has become more 
formalized.  The assessment system continues to be dynamic, being modified based upon new 
standards and results from data.  For example, the SD DOE has implemented new standards that 
are performance outcome-based rather than input-based.  The Augustana Education Department 
has received a grant to assist departments serving students outside of education to begin to 
develop and utilize data-driven program assessments.  The Teacher Education Committee (TEC) 
(composed of education faculty, representatives from each content major, the academic dean, 
and student representatives) and the Education Department Advisory Board (composed of 
education faculty, Special Education and Deaf Education faculty; elementary and secondary 
teachers; and administrators) are involved in the development and revision of the assessment 
system.  For example, the Education Department Advisory Board helped to develop and refine 
the student teaching rubric completed by cooperating teachers. 

For all initial programs, the unit aligns candidate competencies with INTASC standards, the 
South Dakota Department of Education Administrative Rules of South Dakota (SD-DOE 
ARSD), and the unit’s conceptual framework (The Circle of Courage).  The Circle of Courage is 
integrated into the assessment system in multiple ways.  For example, candidates address the 
areas in the Circle of Courage in their portfolio reflection sheets and in several of the key 
assessments.  Advanced candidates meet 14 standards that are aligned with the National Board 
for Professional Teaching Standards (NBPTS) and with the unit’s conceptual framework.  
Candidates seeking a Master’s of Art in Teaching meet both initial and advanced standards.  

Key assessments as accurately described in tables on page 16 and 17 of the IR, are administered  
at five different transition points (initial application into the teacher education program, prior to  
student teaching, after student teaching, at program completion, and after program completion).   
 
Candidates must successfully pass the key assessments to be admitted into the program, to  
continue in the program, and to complete the program.  In addition to the key assessments,  
candidates must maintain a 2.6 cumulative and major GPA, and successfully pass a portfolio  
review and disposition assessment to be admitted into and to continue within the program.   
Candidates who do not meet expectations are referred for a staffing (a meeting where the 
candidate, advisor, and appropriate others define the problem and develop an action plan to 
address the area of concern).  The typical referral relates to dispositional concerns.                      
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The unit uses a variety of methods to assure that the assessment procedures are fair, accurate, 
consistent, and free of bias.  Assessments and rubrics are aligned with standards.  Instruments 
and rubrics are piloted and revised.  Candidates are aware of assessment criteria.  Raters, 
including cooperating teachers, are given training on assessment rubrics, and some assessments, 
such as the portfolio, are randomly assigned for scoring.  Meetings where assessments are double 
scored are used to assist in rater reliability.  As a result of such meetings, some assessments have 
been refined and clarified. 

Key assessments predict initial candidate success as evidenced by candidates’ and employers’ 
survey results, and pass rates on the PRAXIS exam.  For advanced candidates, 100 percent 
achievement of National Board Certification by those completing this assessment demonstrate 
the predictive value of the program’s assessments.   
  
The unit regularly assesses the operations of the unit.  All faculty including cooperating teachers, 
adjunct faculty, and tenured faculty are evaluated by candidates.  Full-time faculty have annual 
performance reviews by the department chair.  These reviews become part of the faculty 
member’s file that is reviewed for promotion and tenure.  The quality of academic advising, unit 
governance, and student teaching is also assessed, with aggregated results being reviewed 
annually by the department during the fall retreat.  Program effectiveness is assessed by 
graduates, employers, the college, and other entities.  In 2006, the South Dakota Department of 
Education approved all initial level teacher education programs with no conditions.  Augustana 
College also conducts program reviews on a rotating basis. The Augustana College program 
review was also passed by the department in spring 2006.  Unit operation assessment data are 
reviewed at the annual August assessment retreat and action plans are developed in relationship 
to the data. 

 
2b.  Data Collection, Analysis, & Evaluation– 
Initial Teacher Preparation 

  
X 

 

2b.  Data Collection, Analysis, & Evaluation– 
Initial Teacher Preparation – Advanced 
Preparation 

  
X 

 

Summary of Findings:  
  
The unit systematically collects, analyzes, and evaluates candidate and program data.  Key 
candidate assessments are collected each semester, while surveys of program completers and 
employers are conducted annually.  At a minimum, candidate and program data are aggregated, 
summarized, and analyzed on an annual basis.  

The unit’s assessment system is maintained by the Education Department chair through two new 
databases, Chalk and Wire and Survey Monkey.  Previous databases, including a candidate 
database and Excel spreadsheets, are also used.  In addition, some data that is utilized come from 
the registrar’s office using the college’s portal system (an online database that provides 
information about a candidate’s academic record).  

The unit demonstrated how data are aggregated and disaggregated to analyze the performance of 
individual candidates, cohorts of candidates, and the unit’s operations.  While most reports are 
summarized in tables and charts, Chalk and Wire provides options for a variety of reports in 
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different formats, including graphs.  Both candidates and faculty state that the system allows 
them to access timely data for decision-making, personal improvement, and program 
improvement.  

Review of minutes and interviews confirm that these data are systematically analyzed.  
Individual candidate data are provided and used by the TEC in determining whether candidates 
pass a transition point.  Cohort data are reviewed by the program faculty annually, and action 
plans are created based upon the data.  Unit operations are reviewed annually by the unit’s 
faculty, and action plans are created.  The unit is also reviewed by the college every five years 
and by the SD DOE every seven years. 

A form is available for candidates to file complaints.  These files are kept in the department 
chair’s office.  At this time, no formal complaints have been filed.  However, the department 
chair gave examples of some candidate complaints that had been resolved informally.   

 
2c.  Use of Data for Program Improvement – Initial 
Teacher Preparation 

   
X 

2c.  Use of Data for Program Improvement – 
Advanced Preparation 

   
X 

Summary of Findings:  
The unit systematically uses data for candidate, program, and unit improvement.  For example, 
faculty provided numerous examples of personal changes that they had made to their teaching 
and to individual classes based upon data received.  Candidates stated that they access the 
assessment system to meet proficiency requirements and refer to the rubrics to guide their work. 
They stated that they have learned about authentic assessment and the assessment cycle by 
seeing this modeled by their professors.   

 At both the initial and advanced levels, program and unit data are regularly reviewed and 
analyzed.  One of the times that this occurs is at the annual fall faculty retreat.  At the retreat, a 
variety of data are reviewed, including data from all key assessments.  Each program develops an 
action plan based upon this data review and analysis.  The action plan is reviewed at faculty 
meetings at different times during in the year.   

The unit has made many changes to both the unit and individual programs based upon reviewed 
data.  For example, since candidates rated their knowledge of classroom management and 
motivation as lower than other areas, the unit conducted a curriculum-mapping project to 
determine where these topics were addressed.  A one-credit course to meet the needs of children 
with special needs was increased to three credits to help to address candidate concerns about lack 
of knowledge in working with children with exceptionalities. Documents also revealed many 
programmatic changes that have been made as a result of data.  For example, the revision of the 
synthesis portfolio in the master’s degree, greater emphasis on writing student-centered 
behavioral objectives in secondary education, establishment of an American Sign Language 
(ASL) lab for the education of the deaf and hard-of-hearing, infusion of behavior intervention 
plans in special education, and an increase in the number of practicum hours in elementary 
education are some of the changes that programs have made in the past three years based upon a 
review of data.  

Assessment data are available to candidates, faculty, and other stakeholders.  Candidates can 
easily access all their individual data on Chalk and Wire.  Faculty can access advisee data 
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through the college portal system.  This system allows faculty to access student’s academic 
record including whether they have been admitted to the teacher education program.  Data 
packets containing cohort and unit operations assessment data are made available for each 
faculty retreat     Excel spreadsheets containing individual candidate information is made 
available to the TEC for determining individual candidate’s readiness to proceed through the 
transition points.  An assessment newsletter is distributed to stakeholders and is also placed on 
the unit website.  This annual newsletter provides information about the changes made to the 
assessment system, as well as highlighted assessment results.  Interested parties can also review a 
variety of other aggregated data and assessment reports on the unit’s website.   

 
 

 
Summary of Strengths:  
 
The unit has a well developed, organized, user-friendly assessment system.  The 
assessment cycle is well-defined with systematic data collection, regularly scheduled 
analysis of data, and abundant evidence that the data are used in refining programs and 
unit operations.  All constituencies clearly understand the assessment system, assessment 
cycle, and assessment instruments.  Alignment between the conceptual framework, state 
and professional standards, and assessments is clearly evident.   
 
Areas for Improvement and Rationales: 
 

• AFIs corrected from last visit 
 
2.1. (Initial & Advanced) The unit does not systematically collect, aggregate, analyze, 

and disseminate data on candidate performance. 
 
Rationale:  Since the last visit, the unit has adopted the Chalk and Wire and Survey 
Monkey software that allows them to collect assessment data and develop a variety of 
reports.  Transition points are well established.  Faculty have access to data to make 
decisions about candidate progression through these points, as well as aggregated 
assessment data to make programmatic and unit changes.  Data are systematically 
evaluated, and changes are made based upon the data.  
 
2.2. (Initial & Advanced) The unit does not assure that assessment procedures are fair, 
accurate, consistent, and free of bias. 

Rationale:  The unit uses a variety of measures to assure that assessments are fair, 
accurate, consistent, and free of bias.  The unit has developed rubrics and scoring guides 
that are aligned with program competencies.  Candidates state that they have access to 
scoring criteria before completing an assessment.  Assessments are field-tested, and 
changes are made as needed to enhance clarity and alignment.  A consistent five-point 
rating scale is used on all program rubrics to provide consistency and clarity.  Assessment 
orientation sessions for faculty and cooperating teachers are held on a regular basis.  In 
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addition, three meetings have been held where dual faculty score materials to increase 
rater reliability.     

2.3. (Initial & Advanced) The unit does not use information technology in the systematic 
gathering of data. 
 
Rationale: The unit uses Chalk and Wire, Excel spreadsheets, and a candidate database to 
systematically gather, store, and manipulate data.  Recently the unit has begun to use 
Survey Monkey to collect survey results.  This has increased response rates and allowed 
for easy retrieval of survey data.  Together, the information technology provides 
individual candidate, program, and unit data.   
 
2.4 (Initial) Data to show that candidates possess the dispositions necessary to help all 
students learn are not systematically collected, aggregated, and analyzed. 
 
Faculty and school personnel systematically conduct formal assessments of candidates’ 
dispositions throughout the program.  Data on individual candidates are reviewed by 
faculty to inform decisions at transition points.  The data are also aggregated and 
analyzed for programmatic decision-making.    
 

• AFIs continued from last visit 
 
None 
 
• New AFIs 
 
None 

 
Recommendation: Standard 2 is met. 
 
Corrections to the Institutional Report-None 
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STANDARD 4 
 
Information reported in the institutional report for Standard 4 was validated in the 

exhibits and interviews. X Yes  □ No 
 

Element Unacceptable Acceptable Target 
4a. Design, Implementation, & Evaluation of 
Curriculum & Experiences – Initial Teacher 
Preparation 

 
 X 

4a. Design, Implementation, & Evaluation of 
Curriculum & Experiences – Advanced 
Preparation 

 
X  

Summary of Findings: 
At both the initial and advanced levels, diversity is delineated through the unit’s conceptual 
framework, the Circle of Courage. The conceptual framework provides the foundation for 
considering the community of the classroom.  Candidates learn to develop and teach lessons that 
incorporate diversity and develop classroom and school climate in which diversity is valued. The 
Circle of Courage advocates and promotes for an inclusive environment that acknowledges 
diversity.  
 
Programs of study and field experiences at both the initial and advanced level are designed to 
help candidates understand the importance of diversity in teaching and learning.  Program 
competencies at both the initial and advanced level are specifically focused on diversity as 
follows:   
 

• Initial Level, Competency #2, Knowledge of human development and learning 
• Initial Level, Competency #3, Adapting instruction for individual needs  
AND 
• Advanced Level, Competency #5, Incorporate global and multicultural strategies in all 

aspects of profession 
• Advanced Level Competency #6, Demonstrate accommodations for diverse learners 

 
Embedded in initial candidates' coursework are objectives, assignments, and assessments that 
reflect diversity.  All initial level candidates are required to take NAST 320 Native American 
Social Systems.  The Native American Studies course affords teacher candidates an authentic 
experience with a Native American student through the required Native Reads practicum in 
which candidates serve as reading tutors throughout the semester.  The unit’s commitment to 
address issues of diversity is also incorporated in the requirements of the following 
undergraduate courses: EDUC/SPED 110 - Foundations in American Education, EDUC 355 – 
Human Relations in Education, SPED 240 – Teaching in Inclusive Schools, EDUC 275 – 
Generic Methods in Education, and EDUC 245 – Educational Psychology and Measurement.  
 
Initial candidates are also required to take two semesters of a foreign language that is intended to 
provide candidates a basic ability in a language other than their own and an insight into a culture 
other than their own. Each of these courses has elements that facilitate the candidates’ 
knowledge, skills, and dispositions to help all students learn. 
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Other advanced level requirements include:  SPED 697 – Special Education Integration, EDUC 
610 Masters Seminar:  Diversity, Change and the Journey of Teaching, and completion of 
Advanced Program Diversity Field Experience.    
 
Incorporated in the syllabi for the courses above are copious opportunities for initial and 
advanced candidates to develop knowledge, skills, and dispositions to work with diverse student 
populations and exceptionalities.  Through coursework and field experiences, candidates become 
aware of different teaching and learning styles and are able to adapt lessons and instruction to 
meet the diverse needs of the students. 
 
Additionally, an Education Symposium Day provides numerous opportunities for all candidates 
to attend sessions devoted to topics on diversity and disabilities. Education Symposium Day is 
held twice yearly during the fall and spring semesters.  All initial candidates are required to 
attend. 
 
Cooperating teachers indicated that candidates were extremely well prepared to meet the diverse 
needs of all students.  It was stated by a cooperating teacher that student teachers are never 
“shocked” by the diverse makeup of a class but rather embrace the students’ differences and 
view diversity as opportunities to help students be successful.  Also stated was how well 
prepared the student teachers were to differentiate and modify lessons to help all students to 
learn. 
 
Assessments provide data documenting the candidates’ ability to help all students learn. The unit 
formally assesses initial candidate dispositions prior to program admittance (initial assessment), 
prior to the time that the candidate begins student teaching (intermediate assessment), and during 
the semester of student teaching (final assessment).  Other assessments used to provide data on 
the ability of the candidate to help all students learn include but are not limited to:    

• Field-based assignments 
• Written reflections 
• Journals 
• Cooperating teacher evaluations 
• Observations 
• Peer evaluations 
• Lesson plans 
• Formative assessments 
• Summative assessments 
• Chalk and Wire e-Portfolio 
• Teacher Impact Upon Student Learning Project 
• Rubrics 
• PRAXIS 

 
Advanced candidate assessments related to meeting the diverse needs of students include but are 
not limited to: 

• Cumulative GPA of 3.0 or above 
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• Pre- and post-self-assessment on 14 program competencies 
• Dispositional assessment 
• Cooperating teacher evaluation 
• Teacher Impact Upon Student Learning Project 
• Diversity field experience 
• Chalk and Wire e-Portfolio 
• Oral examination 
• PRAXIS II 

 
Numerous reflective opportunities are imbedded into the assessments that encourage candidates 
to make adjustments in relation to beliefs and values that they may hold, and that have a direct 
influence on decisions made in relation to instructional strategies to meet the needs of all 
students. 
 
Candidates interviewed stated that assessment data are utilized on an on-going basis to provide 
feedback for improving their knowledge, skills, and dispositions in respect to meeting the 
requirements of individual student’s diverse needs. 
 
4b.  Experiences Working with Diverse Faculty – 
Initial Teacher Preparation 

X   

4b.  Experiences Working with Diverse Faculty – 
Advanced Preparation 

X   

Summary of Findings:  
The unit’s faculty is composed of 15 individuals with 11 (73%) being female and four (27%) 
being male. Whereas there is no diversity among the ethnic composition of the faculty, there is 
diversity in relation to the varied religious affiliations, disabilities, geographic areas, and 
socioeconomic status of the faculty. The evidence document FACULTY DIVERSE AND 
EXCEPTIONAL EXPERIENCES lists a plethora of diversity and exceptionality experiences 
among the unit faculty.   
 
It is acknowledged in the institutional report (page 36) that providing candidates the opportunity 
to work with ethnically diverse faculty has been a challenging undertaking for the unit.  In 
interviews with initial and advanced candidates, it was made clear that the lack of ethnic 
diversity of faculty has in no way impeded their ability to effectively meet the needs of diverse 
P–12 students.   Candidates felt that there is an overwhelming commitment on the part of the unit 
faculty to infuse within their coursework and the field experiences the preparation for candidates 
to effectively meet the needs of students of diverse backgrounds.  Also, candidates stated that the 
unit’s faculty had varied teaching backgrounds, with a number of faculty members being former 
teachers who had taught at diverse P–12 schools.  
 
The ethnic background of the institution’s faculty is also largely unvaried.  As a result, the 
institution has taken deliberate steps to systematically expand the pool of potential candidates for 
faculty positions to include more ethnically diverse candidates.  In interviews with the president, 
vice president of academic affairs, and the vice president human resources; it was stated that in 
order to do this, advertising for faculty positions has been expanded to methodically include 
publications aimed at diverse populations, including Hispanic Outlook, Diversity Issues in 
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Education, and Affirmative Action Register. The affirmation of the value of diversity is shown 
through good-faith efforts made to increase faculty diversity.  As a result of the institution’s 
efforts, there were five offers made to diverse candidates for 11 tenure-track positions available 
this year.  One candidate chose to accept the institution’s offer, while the others did not accept 
for a variety of reasons.   
 
The school-based faculty is 100 percent white, non-Hispanic. However, the demographics of 
other clinical sites for initial and advanced programs are extremely varied.  All cooperating 
teachers interviewed stated that they are in schools with much diversity and that they have 
knowledge and experience related to preparing candidates to work with students from diverse 
cultural backgrounds, including students with exceptionalities. 
 
The unit has provided numerous opportunities for candidates to be exposed to and interact with 
individuals of diverse backgrounds.  The unit coordinates an Education Symposium Day for its 
candidates every fall and spring semester in which many of the presenters are from diverse 
backgrounds. While at Augustana, candidates have the opportunity to attend eight educational 
symposiums.  Qadir Aware, Kurdish, of the Multi-Cultural Center of Sioux Falls, provides a 
guest lecture in EDUC 355 Human Relations in Education, a course that is required of all initial 
level candidates. Native American professionals provide training for the Native Reads Program 
that is a field experience required for all initial level students.  All candidates must complete a 
field experience at the Multi-Cultural Center of Sioux Falls in this program.  The unit has 
actively attempted to provide candidates opportunities to interact with professionals with diverse 
backgrounds as speakers in various courses. Finally, the Sign Language Interpreting Lab staff 
consists of three job coordinators who are deaf.  One coordinator is a sign language interpreter, 
whose ethnicity is Black, non-Hispanic.  
 
The institution itself also provides opportunities for candidates to interact with individuals of 
diverse backgrounds. The institution concluded its Semester of Peace in the spring of 2007, with 
a lecture by Maya Angelou. The Boe Forum series, sponsored by the Center for Western Studies 
at Augustana has arranged for guest speakers such as: Vicente and Marta Fox, General Colin 
Powell, Mikhail Gorbachev, the Right Honorable John Major, Ambassador L. Paul Bremer, Her 
Majesty Queen Noor of Jordan, and Archbishop Desmond Tutu.  
 
It is evident that the unit faculty and faculty of the school settings where clinical practice takes 
place have vast knowledge and experiences related to preparing candidates to work with students 
from diverse backgrounds. It is also evident that both the institution and the unit are making 
available many opportunities for candidates to be exposed to and interact with individuals with 
diverse backgrounds.   
 
 

 
4c.  Experiences Working with Diverse Candidates 
– Initial Teacher Preparation 

 X  

4c.  Experiences Working with Diverse Candidates 
– Advanced Preparation 

 X  

Summary of Findings:  
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Currently at the initial level, two (1%) of the 137 candidates admitted to the teacher education 
program are ethnically diverse.  However, nine education candidates who represent diversity, 
while not officially admitted to program, are declared education majors.  Once these candidates 
are officially admitted, the candidate demographic will reflect approximately six percent ethnic 
diversity.  Females make up 74 percent and males make up 26 percent of initial candidates 
admitted to the program. Candidates in initial-level programs have opportunities to interact with 
a larger percentage of ethnically diverse students in the general college courses and student 
organizations.   
 
Candidate population in the advanced program is  78 percent white, non-Hispanic; 11 percent 
Asian or Pacific Islander; 11 percent Hispanic; 89 percent female; and 11 percent male. 
 
Candidates at both levels emphatically articulated that, although they are of the same ethnic 
background, they are indeed quite diverse. Candidates at both levels are diverse in relation to the 
varied religious affiliations, disabilities, geographic areas, and socioeconomic status of the 
groups.  Some initial candidates are eligible to receive Federal Pell Grants.  In addition, both 
faculty and candidates interviewed stated that having candidates in their classes who are deaf 
allows a unique opportunity to learn about diversity. 
 
Candidates interviewed indicated that the much of the diversity among their peers comes from 
the richness in their backgrounds and the various experiences they have had. A deaf candidate, 
communicating through an interpreter, made it clear that among the deaf students there is much 
diversity.  She further explained that there are different levels of deafness and there are a large 
percentage of deaf students who have varying secondary disabilities.  Candidates also mentioned 
that at one point about 50 percent of the college student population would study abroad.  In the 
fall of 2007, two candidates student taught outside of the United States.  One candidate student 
taught in Germany and the other in Peru.  
 
The institution realizes the importance of increasing the number of under-represented students 
from diverse ethnic backgrounds and hence has joined the Admission Impossible Consortium.  
The joining of the consortium has provided the institution with the infrastructure to expand their 
recruitment efforts beyond the Sioux Falls area and into the Twin Cities Metro area.  This year 
has resulted in 25 applicants and 30 high school seniors visiting the campus from under-
represented ethnicities.  The unit hopes that successful recruiting efforts at the institution level 
will lead to more candidates of diverse ethnicity in the unit as well.     
 
4d.  Experiences Working with Diverse Students to 
P-12 Schools – Initial Teacher Preparation 

  X 

4d.  Experiences Working with Diverse Students to 
P-12 Schools – Advanced Preparation 

 X  

Summary of Findings:  
One of the greatest strengths of this unit is the opportunity initial- and advanced-level candidates 
have to work with diverse P-12 students.   A candidate in an interview session stated that she 
came to Augustana from Minnesota because of the innumerable opportunities to work with P-12 
students with diverse backgrounds.  Candidates at both levels are required to complete field 
studies in the Sioux Falls Schools. The schools have large ethnic diversity with more than 20 
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languages being spoken by the students as well as diversity in all other areas (institutional report, 
page 40).  
 
The unit ensures that all candidates have field experiences in school settings with diverse and 
exceptional students.  All initial level candidates must take EDUC 355 Human Relations in 
Education and NAST 320 Native American Social Systems; each course requires a diverse field 
experience.  In addition, all initial level candidates not pursuing a major or minor in special 
education or education of the deaf and hard-of-hearing are required to take SPED 240 Teaching 
in Inclusive Schools, which incorporates a 25-hour practicum.  In this practicum, candidates 
observe and assist students within a variety of special education settings and in general education 
classrooms.  Those candidates pursing those two majors complete a variety of field experiences 
in diverse settings in addition to the student teaching experience.  Thus, at a minimum all 
candidates have at least three field experiences in a school setting working with diverse and/or 
exceptional students.  A table of diverse and exceptional field experiences is available in the 
institutional report on page 41. 
 
Advanced-level candidates are required to complete an ongoing documentation of their 
experience in an ELL classroom in a journal. Candidates are also required to complete three 
cultural field trips and write a one-page paper for each describing what they did, what was 
learned, and how the experience will impact their classroom teaching.  All advanced-level 
candidates complete the diversity field experience requirement, which requires 30 hours of field 
experience in addressing three specific areas of diversity. 
 
Other opportunities that the candidates at both levels have to interact with students of diverse 
needs includes the Augie Reads Program (institutional report pages 42 - 43), at the Hawthorne 
Peace Day (institutional report page 43), tutoring at the Sioux Falls Multi Cultural Center, and 
the Restorative Justice Program at Hawthorne Elementary. Candidates work on joint projects 
with high school students with disabilities as well as help with a dance for students with 
disabilities.  
 
In interviews, school personnel including administrators and cooperating teachers stressed how 
well candidates are prepared to work with diverse P-12 students.  For the school year 2006-2007, 
seven Augustana education program graduates were hired to teach at Hawthorne Elementary, a 
highly diverse school.  As stated in interviews, the principal felt this spoke highly of the 
confidence that the Sioux Falls School District had in the graduates’ ability to meet the needs of 
their diverse learners.   
 
  
 
 
 
Summary of Strengths: 
 
The unit clearly articulates the proficiencies related to meeting the diverse needs of P-12 
students that candidates are expected to develop during their professional program.  
Curriculum, field experiences, and clinical practice help candidates demonstrate 
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knowledge, skills, and dispositions related to diversity.  Candidates have extensive and 
substantive field experiences designed to allow candidates to interact with exceptional 
students as well as students from different racial, ethnic, gender, socioeconomic, 
language, and religious groups.  Candidates and faculty review assessment data that 
provide information about their ability to work with all students and develop a plan for 
improving their practice in this area. While the university has a systematic process to 
increase the number of diverse faculty members, candidates at both initial and advanced 
levels have limited opportunities to interact with diverse faculty. 
 
Areas for Improvement and Rationales: 
 

• AFIs corrected from last visit 
 

4.1 (Advanced) The unit does not ensure that all candidates work with diverse P-12 
students. 
 
Rationale: 
All advanced-level candidates are required to complete and document time spent in 
diverse settings interacting with diverse students.  Throughout the program of study, 
candidates must complete a minimum of ten hours of contact time in settings working 
with populations with exceptionalities, culturally diverse, and gifted and talented for a 
total of at least 30 hours of contact time.   
 
4.2 (Advanced) Candidates have no opportunities to interact with diverse peers. 
 
Rationale:   
Candidates in the advanced program have opportunities to interact and work with 
candidates with differences of ethnicity, race, socioeconomic status, gender, religion, and 
geographical area in professional education courses and in schools.  
 
4.3 (Initial) Candidates have limited opportunities to interact with diverse peers. 
 
Rationale:   
Candidates in the initial program have opportunities to interact and work with candidates 
with differences of ethnicity, race, socioeconomic status, gender, exceptionalities, 
religion, and geographical area in professional education courses and in schools. 
 

• AFIs continued from last visit 
 

4.3 (Initial & Advanced) Candidates have limited opportunities to interact with higher 
education and school faculty from diverse backgrounds. 
 
Rationale: 
The university administration has a systematic process to increase the number of diverse 
faculty members as indicated by five offers being made to diverse candidates for 11 
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tenure-track positions.  However candidates at both initial and advanced levels have 
limited opportunities to interact with diverse faculty. 
 

• New AFIs –  
 
None 

 
Recommendation: Standard 4 is met. 
 
Corrections to the Institutional Report   - None 
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IV.  SOURCES OF EVIDENCE 
 
List of Interviewees: 

Formal Dinner: April 13, 2008 

Aakre, Kelsey 

Andrews, Sharon 

Ashworth, Julie 

Bacon, Joan 

Braun, Mark 

Brouwer, Evie 

Fiala, Becky 

Goede, Jared 

Hallenbeck, Mark 

Hanavan, Perry 

Jackson, Nick 

Johnson, Matt 

Jorgensen, Amy 

Kaffar, Belinda 

Mahan, Karen 

McIntosh, Colleen 

Multra-Kraft, Christine 

Olson, Leah 

Severtson, Beau 

Simko, Julie 

Smith, Sara 

Soukup, Monica 

Stegemann, Andy 

Tobin, Chelsea 

VanBockern, Steve 

Wenger, Laurie 

 

 

Monday, April 14 

 

9:00 a.m.  

Individual Interviews 
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Braun, Mark: Senior Vice President for 
Academic Affairs and Dean of the College 

Davidson, Nancy: VP of Admissions 

Kuper, Jane: VP of Human Resources 

Oliver, Rob: President 
 
 

10:00 a.m. 

Initial Level Candidates 

Ailts, Julie 

Goodwyn, Bob 

Jackson, Nick 

Kuper, Jennifer 

Michaelson, Adam 

Misar, Katie 

Rust, Lindsay 

Sova, Laura 

Strenge, Nate 

Tobin, Chelsea 

Tomlinson, Amanda 

Van Beek, Laura 

Whiting, Jason 

 

TEC Committee 

Alton, Drew 

Andrews, Sharon 

Bacon, Joan 

Barkley, Sherry 

Bart, Heather 

Bennett, Julia 

Brouwer, Evie 

Dickinson, Nancy 

Erickson, Kelsey 

Fiala, Becky 

Grevlos, Lisa 

Olness, Val 
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Simko, Julie 

Soukup, Monica 

Thomas, Steve 

VanBockern, Steve 
 

11:00 a.m. 

Ed Department Faculty 

Ashworth, Julie 

Bacon, Joan 

Brouwer, Evie 

Fiala, Becky 

Hallenbeck, Mark 

Hanavan, Perry 

Mahan, Karen 

Simko, Julie 

Soukup, Monica 

VanBockern, Steve 
 

1:00 p.m. 

College Supervisors 

Ashworth, Julie 

Bacon, Joan 

Brouwer, Evie 

Fiala, Becky 

Hallenbeck, Mark 

Ogdie, Sam 

Olness, Val 

Schilf, Paul 

Simko, Julie 

Soukup, Monica 

VanBockern, Steve 

 

Graduate Ed Committee 

Andrews, Sharon 

Burnett, Andrew 

Johnson, Scott 
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Nelson, Margot 

Wenger, Laurie 
 

4:00 p.m. 

Ed Department Advisory Board 
 

Andrews, Sharon 

Bukrey, Deb 

Conner, Bryan 

Hallenbeck, Mark 

King, Greg 

Mahan, Karen 

Soukup, Monica 

Vietor, Sandi 

Wenger, Laurie 

 

Cooperating Teachers 

Brown, Sandra 

Krueger, Nancy 

Meader-Graber, Gail 

Oskar, Kristi 
 

5:00 p.m. 

Advanced Level Candidates 
Goto, Ayako 
Hoegh, Owen 
Hokansen, April 
Powers, Michael 
Rinne, Angela 

 
List of Documents: 

 
OVERVIEW ELECTRONIC EXHIBITS 
 
Profile of Augustana College 
College President  
Academic Dean  
College Mission Statement  
College Accreditation Information 
NCA 
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Augustana College  
NCATE 
South Dakota Department of Education/SD DOE 
Council on Education of the Deaf/CED 
Augustana College's Board of Trustees 
Maps & Location Information 
Sioux Falls 
Academic Calendar  
Undergraduate Level 
Graduate Level 
General Education Program 
Divisional Organization of the Faculty 
Education Department Faculty 
Teacher Education Committee/TEC 
Secondary Education Coordinating Committee/SECC 
 
GENERAL ELECTRONIC EXHIBITS 
 
Abbreviations & Acronyms 
Conceptual Framework 
Fall 2005 Institutional Report 
Fall 2005 BOE Report 
Fall 2005 Institutional Rejoinder 
Fall 2005 SD DOE State Report 
Undergraduate Catalog 
Graduate Catalog (not available online) 
Graduate Education 
Index to Key Assessment Student Work Samples 
Electronic Index to Course Syllabi 

SD DOE 2005 PROGRAM REVIEWS for Initial Level Programs 

K-8 ELED 
7-12 SEED 
K-12 SPED 
K-12 EDHH 
K-12 All-Grades 
K-12 ART 
7-12 BIOLOGY 
7-12 CHEMISTRY 
7-12 COMMUNICATION 
7-12 ENGLISH 
7-12 GOVERNMENT 
7-12 HISTORY 
7-12 MATHEMATICS 
K-12 MODERN WORLD LANGUAGES 
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K-12 MUSIC 
K-12 PHYSICAL EDUCATION 
7-12 PHYSICS 
7-12 THEATER 
MA in Teaching—Initial Level Program 
PEDS Data Reports 
Strategic Planning Brochure 

 
CONCEPTUAL FRAMEWORK ELECTRONIC EXHIBITS 
 
Circle of Courage 
Evangelical Lutheran Church in America 
Education Department 
Reclaiming Youth at Risk Our Hope for the Future 
Circle of Courage  
Reclaiming Youth at Risk Our Hope for the Future 
INTASC (Interstate New Teachers Assessment and Support Consortium) 
Reorganization of Competencies 
Initial Level Alignment 
Advanced Level Alignment 
Key Assessment Alignment Documents 
NCATE Elements  
Unit--INTASC 
ELED 
EDHH 
SPED 
Art 
Biology 
Chemistry 
Communication 
English 
Government 
History 
Mathematics 
MDFL 
Music 
Physical Education 
Physics 
Theater 
Advanced Program   
Course Syllabi 
Peace Prize Forum 
Peace at Hawthorne Elementary School 
 

Standard #2 ASSESSMENT 
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AFIs for Standard #2 
 
ELEMENT #1:  ASSESSMENT SYSTEM  
 
College Program Review 
Education Department Program Review Document 
Unit Assessment System 
Teacher Education Committee/TEC 
Education Department Advisory Board 
Annual Departmental Retreat 
Action Plans 
Key Assessments—Student Work Samples 
Key Assessment Alignment Documents 
NCATE Elements  
Unit--INTASC 
ELED 
EDHH 
SPED 
Art 
Biology 
Chemistry 
Communication 
English 
Government 
History 
Mathematics 
MDFL 
Music 
Physical Education 
Physics 
Theater 
Advanced Program   
Initial Level Alignment 
Advanced Level Alignment 
Initial Level Assessment of Candidate Dispositions Form  
Advanced Level Assessment of Candidate Dispositions Form 
Staffing Form 
Program Admission Spreadsheet Template  
Student Teaching Acceptance Spreadsheet Template 
Teacher Education Handbook  
MA Cohort Handbook 
South Dakota Department of Education/SD DOE 
Teacher Education Committee/TEC 
Student Teaching Orientation Meetings 
Assessment of Unit Operations  
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ELEMENT #2:  DATA COLLECTION, ANALYSIS & EVALUATION 
 
Chalk and Wire 
Demographic Survey 
Survey Monday 
Action Plan 
Sample Data Reports 
Teacher Education Committee/TEC 
Education Department Advisory Board 
2006 Assessment and Accreditation Newsletter 
2007 Assessment and Accreditation Newsletter 
Education Department Candidate Complaint Form 
Student Handbook 
Teacher Education Handbook 
 
ELEMENT #3:  USE OF DATA FOR PROGRAM IMPROVEMENT 
 
Programmatic Change Table 
Action Plans 
Student Ratings of Instruction 
Sample of Faculty Formative Evaluations 
Program Admission Decision Letter 
Student Teaching Acceptance Decision Letter 
Teacher Education Committee/TEC 
2006 Assessment and Accreditation Newsletter 
2007 Assessment and Accreditation Newsletter 
Title II Report:  Regular Route 065-06 
Title II Report:  Alternative Route 05-06 
Title II Report:  05-06 Quartile Ranking Report 
 
ASSESSMENT HIGHLIGHTS 
 
Every Teacher Grant Information 
Teacher Quality Enhancement Grant Assessment Plans 
 

Standard #4 DIVERSITY 
 
AFIs for Standard #4 
 
ELEMENT #1: DESIGN, IMPLEMENTATION, & EVALAUTION OF 
CURRICULUM & EXPERIENCES 
 
Core Values of Augustana College 
Strategic Planning Goals and Targeted Outcomes 
General Education Requirements 
NAST 320 Native American Social Systems 
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SD DOE Mandated Indian Studies Course Strands 
Native Reads Journal Sample  
EDUC/SPED 110 Foundations in American Education 
EDUC 355 Human Relations in Education 
EDUC 355 Cultural Field Trip Samples 
Differentiated Lesson Plan Student Work Sample 
SD DOE Mandated Indian Studies Course Strands 
SPED 240 Teaching in Inclusive Schools 
Adapted Lesson Plan Student Work Sample 
Cooperative Learning Lesson Plan Student Work Sample 
Disability Case Study Student Work Sample 
IEP Student Work Sample 
EDUC 275 Generic Methods in Education 
EDUC 245 Educational Psychology and Measurement 
EDUC 210 Working With Families 
EDUC 320 Children’s Literature and Language Arts 
EDUC 320 Teaching of Reading in Elementary and Middle School 
EDUC 350 Teaching of Social Studies in Elementary and Middle School 
Circle of Courage-Based Literacy Lesson Student Work Sample  
EDUC 290 Theory of Reading 
Circle of Courage-Based Literacy Lesson Student Work Sample 
MATH 113 Methods of Teaching Elementary Mathematics 
SPED 210 Working With Families 
EDHH 220 Foundations in Deafness 
EDHH 287 Practicum:  Deaf and Hard of Hearing 
EDHH 306 Language Assessment and Instruction for the Deaf and Hard of Hearing 
EDHH 323 Curriculum and Instruction for the Deaf and Hard of Hearing 
SPED 210 Working With Families 
SPED 306 Secondary Programs in Special Education 
SPED 350 Reclaiming Troubled Children and Youth 
SPED 230 Introduction to Developmental and Cognitive Impairments  
SPED 250 Introduction to Troubled Children and Youth 
SPED 260 Introduction to Language and Learning  
SPED 280 Practicum:  Exceptional Children and Youth  
SPED 320 Consultation, Collaboration, Communication 
EDUC 335 Literacy in the Content Area 
EDUC 345 Adolescent Development 
Symposium Day Diversity Sessions 
Student Council for Exceptional Children/SCEC 
Deaf Awareness Student Organization 
Study Abroad and International Opportunities 
UMAIE  
International Student Teaching Placements   
SPED 697 Special Education Integration 
EDUC 610 Masters Seminar:  Diversity, Change, and the Journey of Teaching  
Cohort Handbook 
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NAST 320 Native American Social Systems 
EDUC 355 Human Relations in Education 
Follow Up Surveys  
 
ELEMENT #2:  EXPERIENCES WORKING WITH DIVERSE FACULTY 
 
NAST 320 Native American Social Systems 
Native American Studies Course Information 
Multi-Cultural Center of Sioux Falls 
Symposium Day Diverse Presenters 
Symposium Day Agendas 
Symposium Day Schedules 
International Student Teaching Supervision 
Faculty Ethnicity in the Sioux Falls Public Schools 
Diverse Professionals 
Dr. Martin Brokenleg 
Dr. JC Chambers 
Unit Faculty Diversity and Exceptionality Background 
SPED 697 Special Education Integration 
EDUC 610 Masters Seminar:  Diversity, Change, and the Journey of Teaching 
Human Resources Office 
March 2008 Faculty Meeting Minutes 
 
ELEMENT #3:  EXPERIENCES WORKING WITH DIVERSE CANDIDATES 
 
2006 Factbook 
The Office of Admissions 
Office of Admissions Good Faith Diversity Efforts 
Recruiting and Diversity Report:  Office of Admissions 
Admissions Possible Consortium Mid-Year Report 
Admissions Possible Information Report 
University Students with Disabilities 
Data for Non-White Applicants:  2006-2008 
Data on Socio-Economics of Augustana College Students:  2006-2007 
 
ELEMENT #4:  EXPERIENCES WORKING WITH DIVERSE STUDENTS IN P-12 
SCHOOLS 
 
Sioux Falls Public School System 
Advanced Program Diversity Requirement 
Cohort Handbook 
SPED 697 Special Education Integration 
EDUC 610 Masters Seminar:  Diversity, Change, and the Journey of Teaching 
 
DIVERSITY HIGHLIGHTS 
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Augie Reads Manuscript 
ESL Magazine  
Celebrate Diversity Award 
Augustana Reads 
Peace Prize Forum 
Peace at Hawthorne Elementary School 
BOE Forum 

 
V. CORRECTIONS TO THE INSTITUTIONAL REPORT  
 
 None 


